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BLACKHALL PRIMARY SCHOOL READING POLICY  

Introduction 

Our reading curriculum is designed with our school vision at its forefront: inspire, 

enjoy, achieve. Teaching children to read and to be readers is, arguably, the most 

important role for primary education as reading opens up opportunities – for 

enjoyment, learning, empathy and understanding. It is therefore a central aim at 

Blackhall Primary School that all children should become competent, effective 

readers who decode accurately, read with comprehension and, most importantly, 

take enjoyment in reading. We aim to develop children who not only can read but do 

read. 

This policy outlines how we interpret and deliver the National Curriculum 

programmes of study for reading and underpin our schemes of work and classroom 

practices.  

Aims and Objectives 

Through a lively, engaging reading curriculum we seek to: 

• Develop children’s positive attitudes to reading so that they are committed, 

independent readers by the time they leave our school 

• Teach children the skills and strategies they need to be able to understand and 

read effectively, whether they are reading for pleasure or to find information 

• Improve their understanding – and hence their enjoyment - of different sorts of 

text 

• Introduce children to a wide range of high quality texts, both fiction and non-

fiction, and to excellent authors and illustrators, in order to help them make 

informed choices for themselves about books they wish to read. 

By explicitly teaching to these aims, we hope to achieve our objectives of: 

• Raising standards in reading comprehension, so most children achieve the 

expected standard by the time they leave the school 

• All children self-identifying as liking reading by the time they leave our school 

Minimum expectations 

Developing positive attitudes to reading 

In order to promote reading as a pleasurable activity we emphasise and promote: 

• Regular reading to the class by the teacher, using engaging texts which children 

may not encounter for themselves 
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• Classroom environments which encourage and support reading choices and 

independent reading  

• Regular library use 

• The sharing of enthusiasm for books – among adults and children 

• The explicit teaching of comprehension – as understanding is key to enjoyment 

• Reading as a vital tool for research and finding out, helping the children to know 

more and remember more 

• Reading as a way of discovering more about the world and ourselves, increasing 

our children’s awareness of spiritual and cultural issues  

• The commitment of time to reading 

Allocating sufficient time to teaching reading: 

In order to achieve our aims, we have to ensure that we give sufficient emphasis to 

reading in our school curriculum. Whilst reading is clearly a valuable stimulus to the 

teaching of writing, it is of fundamental importance in its own right and so needs to 

be given sufficient time and focus, so that skills can be taught, practised and 

embedded. 

We have agreed the following minimum time allocations for teaching reading: 

EYFS: 2-5 hours per week 
KS1: 4-5 hours per week 
KS2: 5-6 hours per week 

 

These allocations include our regular, weekly provision for reading and includes 

reading to children, explicit teaching of skills and group reading. 

We know that it is easy for allocated time to slip away, so intend to keep this 

allocation under review. We also intend to audit time from an individual child’s point 

of view to ensure a proper reading diet is available to all children. 

Text choices  

The non-statutory guidance accompanying the 2014 Programme of Study says: 

‘The knowledge and skills that pupils need in order to comprehend are very similar at 

different ages. Pupils should continue to apply what they have learnt to more 

complex writing.’ 

Progression in reading skills largely comes from using more challenging texts with 

children, it is essential that the texts we use in each year are appropriately 

challenging and varied. If we are to enhance and extend children’s skills year on 
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year, then texts should be increasingly demanding, whilst remaining engaging and 

motivating. In order to ensure this, we have established a reading spine (attached as 

an appendix) which runs across the school and which establishes a minimum 

expectation for each year group. Teachers are free to add their own choices to this 

list as long as this yearly minimum is covered. Texts can be substituted, as long as 

they are of a comparable standard to the original suggestion. Changes should be 

discussed with the English Coordinator. 

We distinguish between different sorts of texts and reading to support teaching and 

learning: 

Texts to read to and with the class – texts which are age appropriate but perhaps 

long and quite complex. These are likely to be challenging but worthwhile texts, 

expanding children’s horizons and introducing new authors. Texts can also include 

non-fiction texts which support topic/ subject work. The children benefit from an adult 

reading these texts to or with them. 

Teaching texts – these are shorter texts, often short stories, novels with short 

chapters, picture books, a section of a non-fiction text or poems, which form the 

basis of our comprehension teaching, particularly in Years 4 – 6. Many of these texts 

will be supported by our book journal work. 

Independent reading texts/ texts that can be read at home – these are books that 

children can read independently. They may be an ‘easier’ or more familiar texts than 

the teaching text (particularly for younger children), a choice from the school library, 

or a free choice text for an able, independent reader. 

Texts from the core list may be read to the children or used as teaching texts. They 

are unlikely to be given as independent reading texts until after they have been used 

in class. 

Opportunities for teaching reading comprehension 

At EYFS and in Year 1 much of the time allocated for reading will be properly used 

for teaching phonics. The teaching of comprehension will come through regular 

reading to the children, in both large and small groups, and the range of practical or 

talk/ drama based activities that are developed from this reading experience. 

Recording of ideas and responses to reading, sometimes using book journal formats, 

will usually be scribed by the teacher or other adults, although opportunities will be 

created for children to record their own ideas too, following teacher modelling. 

Children are taught decoding through Read Write Inc. and once most children have 

acquired good decoding skills, ideally from Year 1 but certainly from Year 2 and 

across Key Stage 2, the emphasis shifts to more explicit teaching of comprehension 

through a text based approach. We continue to read daily to the class, and use 

whole class, shared reading to teach skills and model comprehension strategies. 

Group or guided reading is used to embed strategies, support learners and to 
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provide feedback or further challenge on children’s independent reading work. 

Children record their ideas largely independently, following teacher input, using a 

book journal.  

Reading is also taught through text based work in other subjects. Each time we use 

a text in history or geography for example, we make this a reading lesson – an 

opportunity to reinforce the reading strategies, for example skimming and scanning, 

that they already know. By emphasising this as a reading lesson within the subject 

lesson, we gain additional time for reading and promote the comprehension of the 

subject. 

Children are formally assessed through SATs on their reading comprehension in 

Year 2 and Year 6. This assessment is done through a reading comprehension test, 

typically a short text or extract followed by a range of questions. It is important that 

children are prepared for these tests, but also that they are not continually tested by 

an over emphasis on comprehension exercises. Much preparation work is 

embedded within our book journal approach to reading, but formal comprehension 

exercises are completed regularly: 

At Key Stage 1 – include 1 comprehension exercise every half term rising to 2 a half 
term in Year 2 and more as necessary from Easter in Year 2. 
At Key Stage 2 – include 1 comprehension exercise every half term rising to 2 a half 
term in Year 6 and more as necessary from Christmas in Year 6. 

 

Children who struggle with comprehension are assessed each year and where 

necessary a comprehension intervention is provided as an opportunity to catch up. 

We use reciprocal reading as a catch up programme in Years 4 – 6. We also use the 

Inference Approach in Year 6 as an additional intervention, where necessary. 

The reading environment 

We are conscious that we promote reading comprehension through the ethos and 

culture we create as much as through the curriculum opportunities we provide, and 

classroom practices we promote. The reading environment we create is a key part of 

this culture. 

Across the school as a whole we promote positive reading attitudes through display 

and the physical environment, as well as through sharing our enthusiasms for books 

and reading: 

• Corridor displays to celebrate reading and texts  

• Foyer and hall displays to promote new texts acquired by the school 

• Subject displays to include relevant non-fiction texts 

• Where possible, displays to be interactive to encourage the use of books to find 

out information and answer questions 
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• Photographs and commentaries by readers (both adults and children) about the 

books they are currently reading 

• Regular assemblies about reading and texts 

• The school library to be maintained well and used to promote reading and texts 

• Each key stage should have a designated ‘reading champion’ who will support 

other staff to expand their knowledge of children’s texts  

• The school will use Books for Keeps as a source of information about new books 

Each classroom needs to include: 

• An attractive reading corner/ area with books well displayed 

• Texts to support cross curricular displays, prompting further research and 

enquiry and answering questions 

• A working wall to support children’s learning about texts and development of 

comprehension skills – this is likely to include a teaching sequence for answering 

retrieval and inferential comprehension questions, reminders and prompts for 

skills such as activating prior knowledge and visualising the text, as well as on-

going work on a text, e.g. a map to capture the reader’s developing knowledge of 

the place in which a text is set 

• A vocabulary working wall – e.g. capturing the class’ emerging and developing 

understanding of the words of the week 

What we teach 

Our teaching objectives are drawn from the National Curriculum programme of 

study. This underpins the reading comprehension curriculum and our teaching 

approaches – our choice of texts, the reading journal focus, the links made with 

reading across the curriculum, our emphasis on teaching vocabulary etc. 

Using our reading spine and our teaching texts as the context, our curriculum and 

classroom practice focuses on reading comprehension skills and strategies. These 

are: 

• Using prior knowledge to support understanding 

• Checking books make sense to them – by learning to retrieve information and 

infer ideas  

• Asking questions 

• Skimming, scanning and reading closely 

• Using strategies to locate or infer the meaning of unfamiliar words 
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• Visualising their understanding 

• Making predictions 

• Summarising their understanding 

• Adapting their reading style according to their purpose  

• Annotating text 

These skills and strategies form the heart of our curriculum and need to be 

frequently modelled to children on age appropriate texts. In order to make our ways 

of teaching as consistent as possible, taking account of any adaptations necessary 

to support different groups of learners we have agreed, as a school, a set of 

activities and approaches to teach these skills. These are included as an appendix to 

this policy. 

Much of the teaching and learning of these skills comes through talk based activities, 

prompting children to engage with a text, think about possible meanings and explore 

alternatives. We use a book journal approach to promote this thinking and talking. 

However, we also believe that children should be recording their understanding, in 

ways which support emerging ideas, but which allow them to revisit their thinking and 

be challenged upon it. We ensure that we include the formats that children will 

encounter in assessment tests, these are:  

 Matching                     Sequencing                  Labelling 

 Multiple choice                 True and false            Find and copy 

 Fill a gap                       Underline                 Complete a table 

All classes/ year groups should focus on 2 of these assessment formats each half 
term, including them in their book journal work and in recording learning in different 
subject areas. In this way children will have used them on all, on age appropriate 
texts by the start of the summer term. 

 

Practice in these key skills and assessment/ recording formats needs to be as 

consistent as possible across the school- a common language to talk about the 

strategies, agreed approaches that we model to our classes, and similar 

expectations as to what children can achieve. We may need to make age 

appropriate modifications to the way we introduce or teach a skill but should 

remember that the key skills are broadly similar – it is the texts which promote 

progression.  

Each class will have a working wall which supports the children in using these 
strategies to better understand the texts they are reading. 
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Key outcomes – retrieval, inference and vocabulary 

The STA (Standards and Testing Agency – part of the DfE) identify 6 ‘content 

domains’ against which children’s reading ability is assessed through SATs. These 

can be reduced to 3 key areas against which children’s understanding will be judged: 

•  Retrieval of information from a text (including summary) 

•  Making inferences (including making predictions) 

•  Vocabulary knowledge (including identifying writer’s choices of words/ language) 

All of these areas are emphasised as reading strategies. Advice on teaching these 

areas is included in Appendix 2. 

How we teach reading comprehension 

At EYFS and KS1 teaching is largely based upon reading enlarged texts to the 

children. We share the texts and encourage them to discuss meanings, using the 

reciprocal reading prompts (predict, clarify, question, summarise) to structure our 

conversations. We will highlight key vocabulary and include it in our word banks for 

the week. We include comprehension activities and formats in our areas of provision 

to support model making, dressing up and acting out and art work for example. Most 

outcomes are oral but sometimes teachers will record children’s responses using a 

format or prompt children’s greater understanding through sustained questioning. 

Occasionally, children will record their own understanding using the materials 

available.  

Across the school, basic reciprocal reading prompts include: 

‘What do we know for certain?’ to promote retrieval skills  

‘What clues have you noticed? What do you think they might mean? to encourage 

making inferences 

‘Are there words we need to clarify?’ What might it mean?’ to develop word 

knowledge 

‘How do you know’ To encourage returning to the text and backing up ideas with 

‘evidence’ 

By the end of KS1 and across KS2, teaching is also based on a shared text which all 

children can see. Teaching of skills becomes more explicit however: we model how 

to read for understanding in shared, whole class reading – for example, 

demonstrating key skills like skimming and scanning, how to annotate a text, how to 

speculate about a confusing section of text, or how to link different ideas together to 

come to a conclusion (making a deduction). This is often followed by children 

completing a task independently, talking together and finally recording some ideas in 
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their book journal. We will try and use these ideas as a first draft of our response and 

use shared and guided reading to give children feedback and challenge them further.  

We describe our comprehension teaching sequence as  

• Read,  

• Teach (model),  

• Apply (independent work),  

• Develop (feedback and extension). 

We also use guided (group) reading to support and challenge different groups of 

readers. We generally use reciprocal reading to model how to read text and to equip 

children with a number of strategies that they can apply independently.  

When reading in other subjects we take a similar approach, model the same ‘making 

sense’ strategies and ask similar questions. We tend to use non-fiction texts as an 

opportunity to teach different reading strategies, for example using the title, sub 

headings, captions and illustrations to skim a text in order to get an overview. 

Key teaching approaches 

We use a mix of methods to teach reading comprehension, centred around book 

journals and delivered through shared and guided reading: 

Shared reading is whole class or large group reading, where the teacher uses a 
high quality, shared text with the children, reading to or with them. All the children 
should be able to see the text. Shared reading is always objective led and will often 
involve the direct teaching of skills and strategies, usually through teacher modelling. 
Sometimes the lesson will involve the teacher demonstrating how to use a format, 
game or other activity to ‘interrogate’ the text and collect information from it, or how 
to answer a specific comprehension question type, prior to children working 
independently or in small groups to read the text more closely. Shared reading can 
also include discussing the children’s independent recording of ideas to prompt 
greater understanding.  
 
Guided (or group) reading is a small group activity. When the focus is 
comprehension, guided reading sessions are planned as a sequence with an 
emphasis on a small number of core objectives. Small group work is used to repeat 
or extend whole class teaching, prompt discussion of the text, revisit effective 
reading strategies and give opportunities for children to be guided in their practice. 
We use reciprocal reading techniques as our standard approach to guided reading. 

 

Book journals 

Book journals are a collection of activities which support children’s engagement with 

texts. They are the default way in this school that we support children to talk about 
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books, and to record their emerging understanding. They are a specific outcome to a 

class’ work, representing the reading, engaging, thinking, researching and arguing 

that they have done about a text -and at the same time developing their retrieval and 

inference skills and promoting vocabulary knowledge. Book journal activities allow 

children to revisit their ideas and be challenged about their understanding. 

We use book journals with both fiction and non- fiction texts, linking an activity or 

recording format against sections of the text which the readers are likely to find 

difficult. Creating an activity slows down the reader, makes them think and talk about 

the text and hence promotes understanding. Typically, we will place an activity: 

• In narrative texts to explore the opening section, the characters, any moments of 

crisis or change, the resolution 

• In non-narrative texts to explore key questions, important information or surprising 

details 

Any book journal activity or format will need to be introduced by the teacher and its 

use modelled to the class, at least until children are familiar with the activity. The 

activities need to be relevant to the text being read, and many of them will become 

on-going pieces of work as more information is discovered as we read on.  

At EYFS and in Year 1, book journal work will be done at class level, with most 

information recorded by the adults in the class. 

All children from Year 2 will complete at least 2 book journals a term, i.e. 6 a year. 

Three will be narrative focused, three non-fiction. These non-fiction book journals 

could be linked to work in other subjects.  

Comprehension exercises 

We have already outlined the school’s expectations for the comprehension exercises 

as part of our reading comprehension curriculum above. We have also indicated that 

many of the SATs type assessment formats, used in comprehension tests, are good 

ways of teaching comprehension and therefore should be included in our book 

journal work. This section identifies how we should teach children to express their 

understanding of a text, when completing a comprehension exercise. 

It is important to be clear about the purpose of a comprehension exercise prior to the 

lesson. If it is to summatively assess children’s current level of understanding or their 

ability to answer a particular type of question, e.g. a sequencing question, then a 

‘cold’ task on (part of) an unfamiliar text is likely to be useful. Alternatively, if you 

wish to use the exercise as a teaching opportunity then questions can be linked to a 

familiar text which the class have already discussed or reviewed. 

Book journal work can often provide an excellent introduction to a more formal 

comprehension question. If children have worked together to explore a text, e.g. 
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collected examples of a character’s level of fear at different stages of the story, 

drawn and labelled an emotions graph to chart their fluctuating feelings and 

discussed different interpretations as a class, then they would be in a good position 

to answer an open ended question about how a character’s fear changed over the 

text. The book journal inquiry has enabled them to collect the raw material or 

examples that they will need to answer the question. They will still need to be shown 

how to construct an answer, but they have the information to hand. Obviously not 

every book journal activity would be extended to include answering an open ended 

comprehension question but there are clear possibilities. 

When teaching children how to answer particular question types it makes sense to 

focus on that question type alone. By providing several examples of the same type of 

question it is possible to teach children a standard approach to that sort of question, 

so that they become familiar with it and more confident in how to answer it. This of 

course is the approach when teaching children to answer a mathematics question – 

we provide lots of examples, some to teach children how to approach it, some for 

them to answer independently. The same should be the case with comprehension – 

even to the extent of asking almost the same question more than once. And having 

shown children how to answer a question don’t hide the example! If this is a teaching 

session, as opposed to an assessment opportunity, it is not cheating to make use of 

the example you have been given. 

A particular emphasis in the direct teaching of comprehension exercises is likely to 

be on the answering of open ended questions, i.e. questions where there is no 

format to prompt or support the answer, children are simply provided a number of 

lines on which to write. Children in all year groups will need practice answering these 

question types, as they are the most challenging of all comprehension questions. 

As a school, we have agreed a sequence for answering different sorts of questions 

and this should be applied to answering questions in all year groups. The sequence 

should be on display on the reading comprehension working wall and explicitly 

referenced and used when teaching children how to set about answering an open 

ended question.  

Some skills are key to answering questions successfully: 
• Interrogating the question 
• Locating the information in the text – using skimming and scanning 
• Re-reading the text carefully 
• Checking the information found answers the question 
• Writing an answer 

 

Additionally, when answering an inferential question, we need to show children how 

to think about the information they’ve collected, and then organise and construct it 

into an answer. 
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These are complex skills and need considerable modelling. Consistency is key to 

establishing confident and successful practice across all year groups. 

Home - school links 

Getting children to read independently is one of our core aims for our curriculum. In 

order to do this, we must promote reading at every opportunity. 

The best adverts for reading are adults who are enthusiastic and knowledgeable 

about children’s books, who can recommend just the right book for a child at just the 

right moment. Teachers play an important part in making these recommendations. 

As a school we try to build on the enthusiasm we create by providing books for 

borrowing. Our school library has multiple copies of popular texts and each year 

group has timetable opportunities to use the library for research, browsing and 

reading for pleasure. We aim to keep library and book corner stock up to date and 

respond to children’s interests by buying new texts. 

We also have established close links with the local library. Librarians may visit the 

school, working with classes to make suggestions for texts to read, and sharing new 

books with them. All years groups will have the opportunity to visit Blackhall Library.  

We ask parents to read regularly with their children and this is monitored. We 

provide workshops for parents of children entering Year 4 about reading with 

children who can read independently, based on a reciprocal reading approach. This 

encourages a discussion about the text rather than simply expecting fluent readers 

to read aloud. 

We recognise that it is difficult for some parents to read regularly with their children, 

for a variety of reasons. As well as providing these parents with advice where we 

can, we also identify ways of offering in- school support to children who do not have 

anyone to share their reading with at home. We use volunteers, teachers and 

support staff to provide additional reading time to these children – using 

opportunities before school, at lunchtime and after school. 

Assessment 

Summative assessment of reading comprehension at Y2 and Y6 is, of course, 

completed using SATs comprehension papers. 

Teachers are asked to complete a termly assessment of children’s progress in 

reading comprehension, using the school’s tracking system. Where children’s 

progress is causing concern, we will make a half termly assessment, using our 

standard assessments but linking our data to the Simple View of Reading. We also 

complete a yearly standardised test in reading to measure improvements in reading 

age and identify significant gaps between reading accuracy and reading 

comprehension.  
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Although we do track curriculum coverage, the main emphasis in assessment will be 

on the three key areas of retrieval, inference and vocabulary. 

Teacher assessment is based upon both observational and recorded ‘evidence’. 

Observational evidence includes oral contributions to discussions – these are 

particularly useful for capturing emerging understanding which may not yet be 

evident in recorded or written work. Evidence from talk is good evidence of 

‘emerging’ understanding. Recorded evidence includes book journal work, linked to 

specific objectives and strategies, answers to questions, cross curricular writing 

based on research reading, and specific comprehension exercises. We ask all 

classes to complete at least one ‘cold’ comprehension exercise a term. 

In making assessments we are particularly careful to distinguish between what 

children can do, with support, and what they can do independently. Giving children 

support to help with new learning or achieve more than they can do independently is 

good teaching and helps to identify achievable next steps and targets. Knowing what 

children can do independently is important in assessing accurately a child’s current 

stage of development.  

With reading comprehension, support might involve: 

• Reading a text to a child, so they can access a text that they cannot yet decode 

• Asking a series of questions which prompt and lead a child to an understanding 

that they couldn’t achieve on their own 

• Very frequent reminding or prompting, for example through questioning or the use 

of mini plenaries, for children to check or improve their work  

• Teacher feedback where improvements are closely prompted 

• Using a text with which the children are extremely familiar because it has been the 

focus of a lot of lessons 

Reading comprehension is still independent if it 

• Follows whole class input/ teaching which leads into individual work 

• Follows discussion work in pairs or small groups, but ideas are recorded 

individually 

• Is on a text which the child has read before 

Interventions  

Drawing on the information collected through assessment, teachers are asked to 

review termly the progress being made by children in their class. At KS2 we use the 

Simple View of Reading matrix, to identify those children who are struggling to make 

progress or who are falling behind in relation to their peers. For children who have 
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decoding issues we provide a phonic based intervention (Read Write Inc.), for 

children in Years 4 – 6 who can decode but who struggle to understand we provide 

an additional comprehension focused approach. This is normally reciprocal reading 

used intensively as an intervention, although this can be supplemented by the 

Inference Approach in Y6. Children who have both limited decoding and 

comprehension skills are given an intensive phonics programme as well as 

additional, regular opportunities to be read to and with.  

We define children who can understand but don’t decode as children who lack 

accuracy and fluency in their decoding but who, when read to, can demonstrate an 

understanding of the text. Children who can decode but don’t understand often have 

a reading accuracy age a year or more above their reading comprehension age. 

Any intervention at KS1 is likely to be focused on developing phonic/ decoding skills.  

Where there is a significant concern, we will complete an additional assessment 

using standardised tests prior to establishing a customised intervention. 

Staff training and CPD 

We recognise that all teachers have received considerably more training on teaching 

decoding and writing than they have on reading comprehension. CPD opportunities 

with a focus on reading comprehension are planned regularly. 

SLT commitments 

As leaders of learning in Blackhall Primary School, we are committed to developing 

and improving our teaching of reading comprehension. As well as providing regular 

CPD on comprehension and designating a reading lead (Mrs Baker), we will develop 

support materials, e.g. on core texts as in Appendix 1.  

To monitor our developing practice, we will undertake regular audits for reading, 

reviewing planning and work in children’s books / book journals, and monitoring 

progress data. We will review reading working walls through a learning walk at least 

once a term. Alongside her role as reading lead, Mrs Baker who is also the SENDCo 

will oversee reading interventions. 

 

Date of Implementation: May 2020  

Date of Review: May 2021 

Signed English Coordinator: Claire Baker 

Signed Head Teacher: Joanna Clark 
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Appendix 1.1- Reading spine 

Appendix 1.2- Poetry recommendations 

Appendix 2- Activities/approaches to teach skills (see FFT Framework for Reading 

Comprehension section 3) 

Appendix 3.1 to 3.6- Progression of reading skills by year group 


