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Blackhall Primary Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 

and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Blackhall Primary School 

Number of pupils in school  320 (Including 2yr and Nursery) 

255 (without) 

Proportion (%) of pupil premium eligible pupils 115 – 45% 

Academic year/years that our current pupil 
premium strategy plan covers (3 year plans are 
recommended) 

2021/2022 to  

2024/2025 

Date this statement was published September 2021 

Date on which it will be reviewed February 2022 

Statement authorised by Rachel Leonard, Acting Headteacher 

Pupil premium lead Jonathan Hornsby, 

Acting Deputy Headteacher 

Governor  David Evans, lead for disadvantaged 

pupils 

Disadvantaged pupil progress scores for last academic year 
available (2018-19)  

Measure Score 

Reading -1.8 

Writing -0.8 

Maths -0.6 

 

Disadvantaged pupil performance overview for last academic 
year available (2018- 19) 

End of Early Years (Reception) 

 % Children who 
Achieved GLD 2018-

2019 

National Average  
2019 

PP 67% 56% 

Non PP 62% 75% 

Gap  +6% -19% 
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End of Key Stage 1 

 Reading 
% Children who 

Achieved the 
National Stand-
ard 2018-2019 

Reading 
National Aver-

age  

Writing 
% Children who 

Achieved the 
National Stand-
ard 2018-2019 

Writing 
National Aver-

age  

Maths 
% Children who 

Achieved the 
National Stand-
ard 2018-2019 

Maths 
National Aver-

age  

PP 67% 62% 47% 55% 53% 63% 

Non PP 78% 78% 52% 73% 65% 79% 

Gap  -11% -16 -5% -18% -12% -16% 

 

End of Key Stage 2 
 Reading 

% EXS+ 
2018-
2019 

Reading 
National 
Average  

Writing 
% EXS+ 
2018-
2019 

Writing 
National 
Average  

GPS  
% EXS+ 
2018-
2019 

GPS 
National 
Average 

Maths 
% EXS+ 
2018-
2019 

Maths 
National 
Average  

RWM 
% EXS+ 
2018-
2019 

RWM 
National 
Average 

PP 57% 62% 57% 68% 57% 68% 71% 68% 50% 51% 

Non 
PP 

75% 78% 58% 83% 67% 83% 75% 83% 58% 71% 

Gap  -18% -16% -1% -15% -10% -15% -4% -15% -8% -20% 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £152,100 

Recovery premium funding allocation this academic year £8048 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 

state the amount available to your school this academic year 

£160,148 
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Part A: Pupil premium strategy plan 

Statement of intent 

Demography and School Context 

Blackhall Primary is a school located on the North Sea Coast of County Durham, situated 

between Horden and Hartlepool. The school is an average sized primary school that provides 

for pupils aged from 2 to 11, so we get to know our children really well as they move through 

each stage of their primary education. The proportion of pupils eligible for the pupil premium 

funding and that have additional needs is well above average. 

The map below indicates the level of deprivation of the local community which surround the 

school and they are colour coded according to which national decile they belong to. The decile 

1 being the most deprived and decile 10 being the least deprived. The areas immediately 

surrounding the school, in which most of the pupils live, are amongst the most deprived in the 

country.

 

Intent 

Our intention is that all pupils, irrespective of their background or the challenges they face, 

make good progress and achieve high attainment across all subject areas. We intend to 

provide inspirational and inclusive learning environments which consider the uniqueness of 

individual needs of our pupils. The focus of our pupil premium strategy is to address barriers 

our children face and through rigorous tracking, careful planning, targeted support and 

interventions provide opportunities that raise aspirations and enable pupils to enjoy academic 

success, including those who are already high attainers.  

When making decisions about using Pupil Premium funding it is important to consider the 

context of the school and the subsequent challenges faced by vulnerable pupils, such as those 
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who have a social worker and young carers. This alongside research conducted by the EEF. 

Common barriers to learning for disadvantaged children can be: less support at home, weak 

language and communication skills, lack of confidence, more frequent behaviour difficulties and 

attendance and punctuality issues. There may also be complex family situations that prevent 

children from flourishing. The challenges are varied and there is no “one size fits all”. We will 

ensure that all teaching staff are involved in the analysis of data and identification of pupils, so 

that they are fully aware of strengths and weaknesses across the school. The activity we have 

outlined in this statement is also intended to support their needs, regardless of whether they 

are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest impact on 

closing the disadvantage attainment gap and at the same time will benefit the non-

disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the 

intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside 

progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its targeted 

support through the National Tutoring Programme for pupils whose education has been worst 

affected, including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in robust 

diagnostic assessment, not assumptions about the impact of disadvantage. The approaches 

we have adopted complement each other to help pupils excel. To ensure they are effective we 

will: 

• Ensure that teaching and learning opportunities meet the needs of all the pupils and are 

challenged in the work that they’re set 

• Ensure that appropriate provision is made for pupils who belong to vulnerable groups, 

this includes ensuring that the needs of socially disadvantaged pupils are adequately 

assessed and addressed 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for disadvantaged 

pupils’ outcomes and raise expectations of what they can achieve 

• In making provision for socially disadvantaged pupils, we recognise that not all pupils 

who receive free school meals will be socially disadvantaged  

• We also recognise that not all pupils who are socially disadvantaged are registered or 

qualify for free school meals. We reserve the right to allocate the Pupil Premium funding 

to support any pupil or groups of pupils the school has legitimately identified as being 

socially disadvantaged. 

• Pupil premium funding will be allocated following a needs analysis which will identify pri-

ority classes, groups or individuals. Limited funding and resources means that not all 

children receiving free school meals will be in receipt of pupil premium interventions at 

one time. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 

pupils. 

Challenge 

number 
Details of challenges 

1 SEN receiving support is higher than national. Growing number of children 

with social, emotional and mental health difficulties. 

2 Children join our school with speech, language and communication skills as 
well as English and maths basic skills that are well below expected levels for 
their age 

3 In-school strategies and initiatives not being followed up at home - Inconsistent 
parental support 

4 Persistent absence rates / punctuality 

5 Children have limited life experiences from which they can draw on for 

language development and writing etc. – narrow enrichment experiences 

6 Very low aspirations of parents and the willingness to develop outside of 
school hobbies/sports opportunities to develop learning in the wider 
community. 

7 Lack of support with home-learning due to school closure during COVID-19 
and as a result children falling further behind 

8 Limited financial means 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve GLD attainment 
among disadvantaged pupils. 

GLD outcomes in 2024/25 shows that more than 67% of 
disadvantaged pupils met the expected standard. 

 

Improved reading attainment 
among disadvantaged pupils. 

KS1 reading outcomes in 2024/25 show that more than 67% 
of disadvantaged pupils met the expected standard.  

 

KS2 reading outcomes in 2024/25 show that more than 57% 
of disadvantaged pupils met the expected standard. 

Improved writing attainment 
among disadvantaged pupils. 

KS1 writing outcomes in 2024/25 show that more than 47% 
of disadvantaged pupils met the expected standard. 
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KS2 writing outcomes in 2024/25 show that more than 57% 
of disadvantaged pupils met the expected standard. 

Improved maths attainment 
among disadvantaged pupils. 

KS1 maths outcomes in 2024/25 show that more than 53% 
of disadvantaged pupils met the expected standard. 

 

KS2 maths outcomes in 2024/25 show that more than 71% 
of disadvantaged pupils met the expected standard. 

To achieve and sustain 
improved attendance for all 
pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 demonstrated by: 

• the overall absence rate for all pupils being no more 
than 4%, and the attendance gap between disadvan-
taged pupils and their non-disadvantaged peers being 
reduced. 

• the percentage of all pupils who are persistently absent 
being below 9.9% and the gap between disadvantaged 
pupils. 

Improved oral language skills 
and vocabulary among 
disadvantaged pupils.  

Assessments and observations indicate significantly im-
proved oral language among disadvantaged pupils. This is 
evident when triangulated with other sources of evidence, 
including engagement in lessons, book scrutiny and ongoing 

formative assessment. 

 

To achieve and sustain 
improved wellbeing for all 
pupils in our school, 
particularly our 

disadvantaged pupils. 

Sustained high levels of wellbeing from 2024/25 demon-
strated by: 

• qualitative data from student voice, student and parent 
surveys and teacher observations 

• a significant reduction in serious incidents 

• a significant increase in participation in enrichment activ-
ities, particularly among disadvantaged pupils     
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £87,188 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Staff CPD High quality staff CPD is essential to fol-
low EEF principles. This is followed up 
during Staff meetings and INSET. 

1, 2, 3, 4, 5, 6, 7, 8 

Marking and feedback 
comments to move 
learning throughout the 
curriculum. 

CPD to highlight marking 
expectations.   

Feedback is information given to the 
learner and/or the teacher about the 
learner’s performance relative to learning 
goals. It should aim to (and be capable 
of) producing improvement in students’ 
learning. 
Feedback studies tend to show very high 
effects on learning.  
(EEF)  

2 

Staff to pupil ratio to be 
increased to allow for ad-
ditional teaching groups 
and catch-up interven-
tions to take place (Re-
ception, Year 1 and 6). 

 

Smaller class sizes mean disadvantaged 
pupils can access more of teachers’ time.  

Additional adults mean pre-planned inter-
vention groups can take place and also 
ad-hoc according to need. 
(EEF) 

1, 2, 3 

Resourcing a DfE 
validated Systematic 
Synthetic Phonics 
programme to secure 
stronger phonics 
teaching home support 
for all pupils. 

(Read, Write inc.) 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily 
comprehension), particularly for 

disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2, 3, 5 

Improve the quality of 
social and emotional 
(SEL) learning. Addi-
tional resources pur-
chased, CPD 

- Jigsaw 
 

SEL approaches will be 
embedded into routine 
educational practices 
and supported by 
professional 

There is extensive evidence associating 
childhood social and emotional skills 
with improved outcomes at school and 
in later life (e.g., improved academic 
performance, attitudes, behaviour and 
relationships with peers): 

EEF Social and emotional learning 

1, 6 

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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development and 
training for staff. 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £37,131 

Activity Evidence that supports this 

approach 

Challenge number(s) 

addressed 

Provide booster groups 

for targeted pp. pupils so 

pupils achieve ARE – 

Year 6. 

The evidence indicates that, on 
average, pupils make two additional 
months' progress per year from 
extended school time or the targeted 
use of before and after school 

programmes. 

1, 2  

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support. This 
will be delivered 
through Fresh Start a 
phonics approach 
aimed at pupils in Key 

Stage 2   

Additional resources 
purchased 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been shown 
to be more effective when delivered as 
regular sessions over a period up to 12 
weeks: 

Phonics | Toolkit Strand | Education 

Endowment Foundation | EEF 

1, 2 

Engaging with the 
National Tutoring 
Programme to provide 
a blend of tuition, 
mentoring and school-
led tutoring for pupils 
whose education has 
been most impacted by 
the pandemic. A 
significant proportion of 
the pupils who receive 
tutoring will be 
disadvantaged, 
including those who are 
high attainers. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF (educationen-
dowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

1, 2 

1:1 or small group TA 
support for PP pupils 
who require it.  

 

Research has shown that quality of TAs’ 
talk to pupils supports the development 
of independent learning skills.  

EEF 

1, 2 

 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £27,780 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

SLA support with 

behaviour and wellbeing 

support service 

Evidence from EEF - The Guide to Pupil 
Premium: A tiered approach to 
Spending.  

EEF – Teaching and Learning Toolkit: 

Parental Engagement = + 4 Months. 

1, 4, 6 

Microsoft Office 

Teams 

Online Subscriptions 

- Rockstar Times ta-
bles 

- Spelling Frame 

 

Different technology has the potential to 
enable changes in teaching and 
learning interactions, such as by 
providing more effective feedback for 
example, or enabling more helpful 
representations to be used or simply by 
motivating students to practice more. 

3, 7, 8 

Pupils to access a 
range of 
social/cultural/sporting 
experiences and visits. 

 

Resources from the 
Durham Learning 
Resources (DLR) 

 

Pupils benefit from working with others 
and being introduced to a variety of 
experiences. Pupils’ horizons will be 
broadened and they will learn more 

about culture, history and geography. 

5, 6, 8 

Music lessons for all 
pupils in Years 4, 5 and 
6. 

Evidence from Education Endowment 
Foundation – Teaching and Learning 
Toolkit: Arts Participation = +3 months 

5, 6, 8 

Whole staff training on 
behaviour management 
and anti-bullying 
approaches with the 
aim of developing our 
school ethos and 
improving behaviour 
across school. 

Both targeted interventions and 
universal approaches can have positive 
overall effects: 

Behaviour interventions | EEF 

(educationendowmentfoundation.org.uk) 

1, 6 

Embedding principles of 
good practice set out in 
the DfE’s Improving 
School Attendance 
advice. 

This will involve training 
and release time for 
staff to develop and 
implement new 

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced levels of absence 

and persistent absence. 

4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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procedures and 
appointing 
attendance/support 
officers to improve 
attendance. 

Peer to peer support 

Cross-aged tutoring, in 
which an older learner 
takes the tutoring role to 
develop learning and 
address misconceptions 
and gaps in learning. 

Peer tutoring approaches have been 
shown to have a positive impact on 
learning, with an average positive effect 
equivalent to approximately five 
additional months’ progress within one 
academic year. Studies have identified 
benefits for both tutors and tutees, and 
for a wide range of age groups. Though 
all types of pupils appear to benefit from 
peer tutoring, there is some evidence 
that pupils who are low-attaining and 
those with special educational needs 

make the biggest gains.  

(EFF – Peer Tutoring) 

1, 2 

 

Total budgeted cost: £ 152100 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 

year.  

Due to COVID-19, performance measures have not been published for 2019 to 2020, 

and 2020 to 2021. Results will therefore not be used to hold schools to account. 

Our internal assessments during 2020-21 suggest that the performance of disadvantaged 

pupils was lower than in previous years and the gap had widened in key areas of the 

curriculum.  

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, which 

disrupted all of our subject areas to varying degrees, with significant lack of engagement during 

lockdown 1. This was then a focus of the school’s improvement priorities in ensuring a planned 

approach to catch-up, targeting key areas such as phonics, reading, writing and maths to 

ensure basic skills were delivered, embedded and moved forward quickly.  

The school also revised its offer for remote learning in the Autumn term in preparation for an 

anticipated second school closure. This included a phased approach to the offer that increased 

in its expectations both for pupils, parents and staff. Children were offered live online lessons 

for phonics, reading and maths and the school invested in online programmes to support 

engagement. There was a 45% average increase in engagement from lockdown 1 to lockdown 

2.  

The impact of these actions can be seen through internal data which shows the narrowing of 

gaps within all years groups from September 2020 to July 2021, regardless of the lockdown 

that took place in January 2020.  

Phonics intervention is a particular area that demonstrated a significant decline as a result of 

COVID-19. The school acted quickly on this from September 2020 and 73% of those pupils 

who attended a phonics intervention passed the phonics check in December 2020.  

There have been improvements to the behaviour of pupils following the school’s commitment to 

behaviour support teams, provision of the school counsellor, Forest School outdoor learning 

and additional EP time. Fixed term exclusions have reduced and monitoring shows evidence 

that behaviour for learning is improving.  

Overall attendance in 2020-21 was lower than in the previous 3 years and below the national 

average. This is due to anxiety of some children and parents around Covid-19, pupil isolation, 

parent isolation and a number of persistent absentees. The school’s current priorities focus on 

persistent absentees which is tracked at regular intervals.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

  

  

 
 


